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Loyola University Chicago 
ELPS 432/CIEP 524 | TOWARD SOCIAL JUSTICE IN HIGHER EDUCATION 

Fall 2018 |  Corboy Law Center 901 | Wednesdays, 7:00-9:30 pm 
 

 
The transformation of schools can only take place when teachers, working in 
solidarity, take ownership and struggle to radically change the political and 
economic structures of power that defile our revolutionary dreams. (Darder, 2011, 
p. 193) 
 

COURSE INSTRUCTOR(S)  
 
Instructor: Dra. (Doctora) Aurora Chang, PhD Teaching Assistant: Mark Anthony Torrez, M.Ed. 
Email: achang2@luc.edu    Email: mtorrez@luc.edu  
Phone: (312) 339-4008     Phone: (419) 351-2448 
 
Office Hours: Office hours are made primarily by appointment via Skype (changaurora, markanthonytorr), 
Facetime (Dra.: 312-339-4008, Mark: 419-351-2448), or Zoom (via online scheduler).  
 

DISCLAIMER 
 
Please note, if, for pedagogical reasons, a change to the syllabus is necessary, we reserve the right to move 
forward with such changes.  If and when changes are made to the syllabus, we will notify the entire class 
community either verbally or in writing.   
 

COURSE DESCRIPTION 
 

Overview 
This course is an exploration of multiculturalism and social justice issues, theories, and practices in 21st 
century, U.S. [higher] education. Cross-listed as CIEP524/ELPS432, we intentionally center colleges and 
universities as critical sites for educational praxis. Over the course of the semester, we will consider the perils 
of a dehumanized and inequitable system of schooling as well as the possibilities of antioppressive and 
liberatory education. In this sense, we seek to transcend the traditional silos of the discipline (e.g., K-12, higher 
education, teaching and learning, leadership and administration) to (re)examine education more 
collectively—through its many dimensions and histories—as a transdisciplinary project and critical practice of 
love/freedom (hooks, Freire). 
 
We begin by locating the individual 'self' as the essential sharpening stone of transformative education, and 
dive deeply into considering how our unique personal contexts, histories, identities, beliefs, and biases shape 
our perspectives and practice(s) as professional educators. Beyond the traditional scope of educator identity, 
we will also consider our power and responsibilities in other roles, as students, parents, partners, and 
community leaders. Conceptually, we begin by offering foundational terminology and theories used 
throughout the course, and then we delve into understanding systems of oppression, social identity 
development, privilege, power, and activism. Altogether, the course is designed to cultivate essential 
knowledge(s), awareness, and skills/capacities for advancing multiculturalism and social justice through 
critical educational practice.  
  
Some questions to consider when thinking about your learning in this course:  

1. How do you define social justice, privilege, and oppression? 
2. What do you hope to learn about yourself and others in this course? 
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3. How are your feelings, attitudes, and behaviors shaped by your concept of justice? 
4. Why is multiculturalism for social justice a required component of the Higher Education program? 
5. With which target/agent groups do you identify? 
6. How may this learning influence your educational practice? 
7. With whom will you process learning in this course? 
8. How does your positionality impact your epistemology?   
9. How do power, privilege, and possibilities play a role in the processes of schooling and specifically in 

higher education? 
10. How does one effectively facilitate and participate in discussions around social justice issues in 

education? 
11. How would you describe your own intersectional positionality as a scholar/researcher/educator by 

applying the concepts of our readings to your own understandings of schooling and higher 
education?  

12. How do identity, education and agency intersect and interact with one another in educational 
contexts, specifically in higher education? 

 
Objectives 
This course has been designed to meet the following objectives. Students will:  

1. Use prior knowledge to make real-word connections to social justice and higher education. 
2. Understand and apply a social justice lense to their personal and professional contexts. 
3. Increase their reflexivity with regards to social justice issues. 
4. Engage in aesthetic educational practices. 
5. Embrace conflict as a necessary part of the learning process. 
6. Examine the hidden curriculum of higher education through the application of notions of social 

justice. 
7. Explore with “play” as a necessary aspect of authentic learning. 
8. Experience multimodal approaches to engaging the course content. 

 
Social Justice and Inclusion Learning Objectives/Outcomes 
As educators and educational administrators, you are encouraged to consult professional organizations for 
guidance on your current practice and future professional development plan. Given the centrality of the 
higher education and student affairs (HESA) context in this course, we offer the ACPA/NASPA Professional 
Competency on Social Justice and Inclusion (SJI) as a guiding framework for the structure of the course, as 
well as your specific learning objectives/outcomes:  
 
 Operational Definition and Purpose of SJI Work: 

“...social justice is defined as both a process and a goal that includes the knowledge, skills, and 
dispositions needed to create learning environments that foster equitable participation of all 
groups and seeks to address issues of oppression, privilege, and power. This competency involves 
student affairs educators who have a sense of their own agency and social responsibility that includes 
others, their community, and the larger global context. Student affairs educators may incorporate 
social justice and inclusion competencies into their practice through seeking to meet the needs of all 
groups, equitably distributing resources, raising social consciousness, and repairing past and current 
harms on campus communities.” 

  
SJI Learning and Development Themes and Outcomes Guiding This Course: 

● Student will achieve a foundational understanding of self and navigating systems of power. 
Evidence of learning and development within this theme include a student’s ability to: 

○ Articulate one’s identities and intersectionality;  
○ Identify systems of socialization that influence one’s multiple identities and 

sociopolitical perspectives, and how they impact one’s lived experiences; and 
○ Articulate a foundational understanding of social justice and inclusion within the 
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context of higher education.  
● Student will cultivate foundational capacity for critical assessment and self-directed 

learning. Evidence of learning and development within this theme include a student’s ability 
to: 

○ Utilize critical reflection in order to identify one’s own prejudices and biases. 
○ Participate in activities that assess and complicate one’s understanding of inclusion, 

oppression, privilege, and power. 
● Student will demonstrate a foundational commitment to engaging in socially-just practice. 

Evidence of learning and development within this theme include a student’s ability to: 
○ Integrate knowledge of social justice, inclusion, oppression, privilege, and power into 

one’s practice (professional identity) 
○ Connect and build meaningful relationships with others while recognizing their 

multiple, intersecting identities, perspectives, and developmental differences.  
○ Advocate on issues of social justice, oppression, privilege, and power that impact 

people based on local, country, and global interconnections.  
● Student will achieve a foundational understanding of student organizational systemic 

advocacy. Evidence of learning and development within this theme include a student’s ability 
to: 

○ Understand how one is affected by and participates in maintaining systems of 
oppression, privilege, and power. 

 
Community Agreements 
In this course, we will collectively develop, reach consensus on, and abide by community agreements. 
 
1. 
 
2. 
 
3. 
 
4. 
 
5. 
 
6. 
 

IDEA COURSE EVALUATIONS 
 
Each course you take in the School of Education is evaluated through the IDEA Campus Labs system.  We 
ask that when you receive an email alerting you that the evaluation is available that you promptly complete 
it.  To learn more about IDEA or to access the website directly to complete your course evaluation go to: 
http://luc.edu/idea/ and click on STUDENT IDEA LOGIN on the left hand side of the page.   
 
IDEA Objectives Essential for this course include: 

• Developing knowledge and understanding of diverse perspectives, global awareness, or other 
cultures  

• Developing skill in expressing oneself orally or in writing  
 

Important IDEA Objectives for this course include: 
• Learning to apply course material (to improve thinking, problem solving, and decisions)  
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• Developing specific skills, competencies, and points of view needed by professionals in the field most 
closely related to this course  

• Learning to apply knowledge and skills to benefit others or serve the public good  
 
Minor IDEA Objectives for this course include: 

• Learning how to find, evaluate and use resources to explore a topic in depth 
• Developing ethical reasoning and/or ethical decision making 
• Learning to analyze and critically evaluate ideas, arguments, and points of view 
• Learning appropriate methods for collecting, analyzing, and interpreting numerical information 
• Developing creative capacities (inventing; designing; writing; performing in art, music drama, etc.) 
• Gaining a broader understanding and appreciation of intellectual/cultural activity (music, science, 

literature, etc.) 
• Gaining a basic understanding of the subject (e.g., factual knowledge, methods, principles, 

generalizations, theories) 
• Acquiring skills in working with others as a member of a team 

 
POLICIES 

 
LiveText 
All students, except those who are non-degree, must have access to LiveText to complete the benchmark 
assessments aligned to the Conceptual Framework Standards and all other accreditation, school-wide and/or 
program-wide related assessments. You can access more information on LiveText here: LiveText.  
     
Conceptual Framework 
The School of Education at Loyola University Chicago advances a conceptual framework that emphasizes 
“Social Action Through Education.”  The conceptual framework is described here: 
www.luc.edu/education/mission/. This course contributes to the realization of this framework by 
equipping students to: 

● Develop a strong, foundational knowledge of- and personal framework for professional ethics and 
social justice in education (CFS3);  

● Critically evaluate current education literature(s) to consider how educational research, theory, and 
practice need to evolve to advance multiculturalism and social justice (CFS1); and 

● Cultivate critical knowledge(s), skills, and awareness (critical social justice literacy) to promote 
multiculturalism and social justice through culturally-responsive and community-engaged 
educational practice(s) (CFS2, CFS4).  

 
Professional Dispositions  
The School of Education (SOE) prepares professionals and in so doing wants to ensure that students exhibit 
professionalism, pursue inquiry, and enact social justice prior to graduating.  All students in SOE are 
assessed based on a Professional Disposition Rubric in each of their classes.  In this class, we ask that you 
assess yourself mid-way through the semester and submit the rubric on Sakai to Assignments. We will 
provide feedback to you at that time and then submit your rating on LiveText at the end of the semester. 
 
Diversity  
This course addresses the myriad of ways in which diversity influences and impacts higher education.  
Particular attention is paid to the rich variety of settings in which educators work, the many needs of diverse 
students and populations educators serve, and the manner in which educators can develop as social justice 
allies.   
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Food and Housing Security 
Any student who faces challenges securing their food or housing is urged to contact the Dean of Students for 
support. Furthermore, please notify us if you feel comfortable in doing so. We will work with you to identify 
potential resources. 
       
Use of Technology (including cell phones, laptops, tablets, etc.) 
This class is designed so that learning will be optimized through discussion and our powerful interactions 
through sharing ideas from our life experiences, professional expertise, and other funds of knowledge with 
each other. Therefore, the use of technology will be more of a hindrance than an enrichment during class. We 
highly encourage you to use pen and paper note-taking as your primary means of technology in the 
classroom. Research continues to support the effectiveness of manual note-taking in enhancing student 
learning.    
 
http://www.npr.org/2016/04/17/474525392/attention-students-put-your-laptops-
away?utm_source=facebook.com&utm_medium=social&utm_campaign=npr&utm_term=nprnews&utm_c
ontent=20170819 
 

In the study published in Psychological Science, Pam A. Mueller of Princeton University and Daniel 
M. Oppenheimer of the University of California, Los Angeles sought to test how note-taking by hand 
or by computer affects learning. 
 
"When people type their notes, they have this tendency to try to take verbatim notes and write down 
as much of the lecture as they can," Mueller tells NPR's Rachel Martin. "The students who were taking 
longhand notes in our studies were forced to be more selective — because you can't write as fast as 
you can type. And that extra processing of the material that they were doing benefited them." 
 
Mueller and Oppenheimer cited that note-taking can be categorized two ways: generative and 
nongenerative. Generative note-taking pertains to "summarizing, paraphrasing, concept mapping," 
while nongenerative note-taking involves copying something verbatim. 

 
If you need to use technology as a tool for accommodation, please let Dra. Chang know in advance.  If you 
need to use your phone, please be respectful and step out of the room to do so.  
 
Late Work 
We expect assignments to be completed and turned in on the due date. If you anticipate needing more time 
to submit your work, please notify Dra. Chang via email at least 48 hours in advance of the due date and 
time.  If you do not notify the professor 48 hours in advance, there will be a 10% deduction per day for each 
late assignment.  
 
Attendance 
You are expected to be on time to class and stay for the duration of class. If an emergency arises, please email 
Dra. Chang as soon as you are able.  
 
Email/Sakai  
Email will be used as the primary mode of correspondence for this course. We will respond to/be available 
for email communication between Monday and Friday and get back to you within 24 hours during the work 
week. It is imperative that you activate your Loyola University Chicago account and check it daily. Please 
also check your Loyola spam mail and mail foundry to ensure course related messages are not misdirected. 
Additionally, Sakai will be used extensively to conduct forums, turn in assignments, and as a source to update 
the class about course material.  
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APA Style/Writing  
Graduate education places a strong emphasis on developing writing skills and the ability to communicate 
effectively. All papers should be submitted in APA 6th Edition format.  Guidelines for this will be covered at 
the start of the semester and a handout will be posted on the Sakai site. Key provisions are that papers should 
be 12 point Times New Roman font, double-spaced, with one inch margins. The quality of writing is also of 
high importance. You are strongly encouraged to submit drafts of papers to peers and/or the Writing Center 
for initial feedback. If you have significant concerns regarding your writing ability, please consult with the 
University Writing Center (http://www.luc.edu/writing/) for assistance.  
 
Syllabus Addendum Link 
www.luc.edu/education/syllabus-addendum/.  This link directs you to policies related to academic 
honesty, accessibility, ethics, and electronic communication. 

 
REQUIRED TEXT(S) 

 
● Sensoy, Ö., & DiAngelo, R. (2017). Is everyone really equal? An introduction to key concepts in social 

justice education (2nd ed.). New York, NY: Teachers College Press.  
 

● Supplemental articles and book chapters, as indicated in syllabus. 
 

GRADING   
 
Final grades will be determined by totaling the points received on each of the assignments above (100-94=A, 
93-90=A-, 89-86=B+, 85-83=B, 82-80=B-, 79-77=C+, 76-74=C, 73-70=C-, 69-60=D, 55 or below =F). An “A” 
signifies exceptional work in this course. Assignments are generally due by 11:59pm (midnight) on the day 
specified, unless otherwise noted. Please contact us if for some reason you are unable to meet a deadline. If 
you contact us ahead of the deadline, we may be able to schedule an extension for no more than one week. If 
not, late papers may not be accepted and/or subject to at least a grade letter reduction.   
 

COURSE ASSIGNMENTS 
 

Course Assignments Points Per Assignment 
Participation 20 
Weekly Blogs  20 (10 blogs at 2 points each) 
Teach-Us Session 15 
Educator Identity & Social Justice Manifesto 
Project Progress Point #1: DEI - Social 
Identities Paper 

5 

Educator Identity & Social Justice Manifesto 
Project Progress Point #2: DEI - Social 
Justice in Higher Education Paper 

5 

Educator Identity & Social Justice Manifesto 
Project Progress Point #3: Creating Change - 
Social Justice Manifesto Final Paper 

25 

Midterm Check-In 5 
Final Performative Reflection  5 
Total Points Possible 100 
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Participation 
Participation is the cornerstone of this course. Your contributions to a healthy class environment, 
substantive discussion, scholarly growth, and overall positive demeanor is the centerpiece of this course. 
Your participation will be measured by your self-assessment in the following areas: 

● Supporting and cultivating new colleagues through constructive dialogue and feedback. 
● Utilizing scholarly references and your funds of knowledge to support and articulate your ideas. 
● Courageously raising issues and engaging in discussions that feel risky or uncomfortable. 
● Engaging in difficult conversations, seeking to understand others before being understood. 
● Being as mindful, attentive, and respectful as possible. 

 
Points will be awarded based on the Participation Rubric (included at the end of the syllabus).   
 
Weekly Blogs 
Every week, student are expected to critically review and reflect on assigned course readings. Over the 
course of the semester, students will be required to write and submit 10 blog posts, assigned within the 
Course Schedule section of this syllabus. While blogging offers students a flexible avenue to engage with 
course materials, students are expected to address the following questions in three paragraphs (minimum) 
or more: 

1. What are the main points the author is making in the reading?  Based on the readings, address the 
“4 A’s”: 

a. What do you agree with? 
b. What is something you would argue against? 
c. What is absent? 
d. What is something you aspire to? 

2. How does this connect to your personal and professional contexts?  
3. How does this connect to your social identities? 

 
In addition to these general inquiries, additional guiding questions may be provided for particular readings 
to help students focus and immerse themselves in specific topics for that week. By the end of each blog, 
students should list any remaining questions they have about the readings for the week. Blogs will be 
submitted on the Sakai course site and are due no later than Tuesday (prior to the class session) at 
midnight.  
 
Please Note:  

● Students are encouraged to write and save their blog posts as Word documents prior to submitting 
via Sakai, as we cannot guarantee that posts/writing will be available after the end of the course, 
when the ELPS 432/CIEP 524 Sakai site is closed.  

● Blog posts are less formal in tone than scholarly papers and do not need to fully adhere to APA 
format. However, students are expected to submit writing that is cogent, professional, and free of 
grammatical, spelling, or other typographical errors. Furthermore, students should utilize APA 
format for any in-text citations or direct quotes, as well as include a full reference for any sources 
cited within the paper that have not been directly introduced/covered in this course (but a full 
reference list is not required).  

 
Teach-Us Sessions 
Students will work in groups of four or five to “teach us” about student-selected sites in downtown Chicago.  
You will have a total of 1.5 hours to teach us about your site, including travel time. On Teach-Us Session days, 
we will meet in class at our regular time, depart to the Teach-Us site at 7:30pm, then conclude the Teach-Us 
Session at 9:00pm. From 9:00 to 9:30pm, Mark and Dra. debrief the session at or near the Teach-Us site.  
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The task, as a group, will be to explore a site for its representation of social justice issues specific to higher 
education in alignment with that week’s readings. Through class discussion and guidance, students will plan 
the site visit, “teach us” about inherent themes and pose reflective questions. Your tasks are: 
 

1. Meet as a group, develop community agreements specific to this assignment, establish meeting 
times, roles and responsibilities, and arrange a meeting with Dra. no later than a full week before 
your facilitation; the purpose of this meeting is to ensure you are on the right track and to address 
any questions/concerns you might have. 

 
2. Read the readings assigned for your Teach-Us Session and choose your site in downtown Chicago. 

Make it easily accessible for everyone and engage in rigorous creativity about the site selection. It 
should not require more than 15-20 minutes to travel to the Teach-Us Site.  Here are additional 
questions you must consider as you choose the site: 

a. How will we travel to the site?  
b. How accessible is this site to everyone in class? 
c. How does this site relate to higher education? 
d. How does this site illustrate the week’s readings on social justice? 
e. What new information can you teach us about this site that we may not already know?  What 

primary sources might you access to share this information? 
f. How can I engage my peers in rigorous reflection? 

 
3. Select one supplemental piece of literature or media that focuses on a current issue/event in higher 

education that you believe relevant to your specific site and content/theme(s) in the assigned 
reading. Supplemental material should not be excessive in length or density; and you are encouraged 
to be creative in the supplemental content you select. With that said, the quality of the material and 
credibility of the source should be given strong consideration. Supplemental content must be shared 
with the class 72 hours before your Teach-Us Session (i.e., by 7pm the Sunday prior), to ensure there 
is adequate time for everyone to review the material. 

 
4. Do a ‘dry-run’ of both the location and how you plan to facilitate the session.  Here are questions 

you must consider as you plan your facilitation: 
a. What is the primary goal of this facilitation?  What do I want my peers to get out of it? 
b. How will I know the goal has been met? 
c. How am I utilizing multiple modalities to address the multiple intelligences of our class 

community members? 
d. What assumptions am I making about the class in planning the facilitation and how can I either 

be upfront about these assumptions or utilize strategies to ensure that those assumptions do 
not negatively impact the facilitation? 

e. How is my positionality impacting the way I approach this facilitation?  How can I be upfront 
about this in my facilitation style? 

f. How can I incorporate aesthetic learning and play within the facilitation? 
g. How can I plan the facilitation so it has an appropriate pace? 

 
5. Teach us about the site, particularly focusing on how the site represents social justice issues 

specific to higher education in alignment with that week’s readings. Here are questions you must 
consider as you engage social justice issues through the Teach-Ss Session: 

a. What specifically do you want your peers to understand about the specific social justice 
issue(s) you are focusing on? 

b. How will you know that they have understood it? 
c. What was particularly resonant, fascinating, and/or problematic about the specific social 

justice issue(s) you are focusing on? 
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d. How does this specific social justice issue(s) relate to your peers’ everyday lives with respect 
to their roles as higher education professionals? 

e. What reflective questions can you pose around this social justice issue(s) to move your peers 
to consider its significance and application to real life? 

 
➢ Students are encouraged to read and reference Goodman (2011) Chs. 4+5 and Lechuga, Clerc, & Howell 

(2009) as instructive resources to guide the planning and facilitation of their Teach-Us Sessions.  
 
Developing Educator Identity & Social Justice Manifesto Project 
The capstone experience for this course is a deeply reflective writing project that will build and evolve over 
the course of the semester. For this project, you will engage in ongoing (formative) reflection and learning, 
deep synthesis, and critical, summative assessment to respond to some of the fundamental questions of this 
course: Who am I? What do I believe? Why do I understand myself in this way—and why do I believe the 
things that I do? What is social justice, and how will I create a more just, caring, and thriving world as an 
educator? In a sense, the project is three-fold: a personal statement, a professional development plan, and 
an outline of your strategy for pursuing social justice as an educator.  
 
To guide this process, students will submit three formal papers that serve as progress points in the class: [1] 
Developing Educator Identity - Social Identities Paper, [2] Developing Educator Identity - Social Justice in Higher 
Education Paper, [3] Creating Change - Social Justice Manifesto (Final Paper). Students are encouraged to utilize 
their Weekly Blogs as a process of formative writing that will facilitate their development and contribute to 
their progress in completing the capstone project.  
 
Each section of the project is explained in greater detail below.  
 
Progress Point #1: 
Developing Educator Identity - Social Identities Paper (1500-2000 words) 
Due Friday, September 28 by midnight 
 
For this assignment, you are asked to introduce and begin to synthesize your lived experiences and the 
literature covered in class (up to this point), specifically focusing on the notions of education and identity. 
The paper must adhere to APA 6th Edition style/formatting. There are no specific headers or other 
structural requirements for this assignment. That is, you should organize the paper in the way that feels 
appropriate for you/your style (within APA style/formatting guidelines).  
 
However, your paper must cover the primary objectives of the assignment, which are to: 

●  Introduce and explain your working definition/theory/philosophy of social identity (broadly); 
● Articulate your understanding/perspective on the relationship between education and identity 

(theoretically); 
● Introduce and explain the social identities, backgrounds, statuses, and/or affinities that you believe 

to be closely connected to the core of who you are as a person (broadly);  
● Explain how your understanding(s) of your social identities influence(s) your identity as a professional 

educator (personally). [Be sure to cite sources that support the significance and utility of 
comprehending how your positionality impacts your epistemology.]; and 

● Reflect on what new curiosities, questions, or conflicts regarding social identity are emerging for 
you, as you move deeper into the content of this course—as well as if there are particular 
experiences, events, or relational interactions that you believe instigated (or influenced) your 
development(s).  
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Progress Point #2: 
Developing Educator Identity - Social Justice in Higher Education Paper (1000-1500 words) 
Due Friday, November 2 by midnight 
 
For this assignment, you are asked to continue synthesizing your lived experiences and the literature to 
articulate your current understanding of social justice within the context of higher education. The paper 
must adhere to APA 6th Edition style/formatting. There are no specific headers or other structural 
requirements for this assignment. That is, you should organize the paper in the way that feels appropriate 
for you/your style (within APA style/formatting guidelines).  
 
However, your paper must cover the primary objectives of the assignment, which are to: 

● Introduce and explain your working definition/understanding/framework of social justice by 
considering the questions (broadly) [Be sure to cite sources that explain the concepts you choose to 
focus on, support the importance of social justice in higher education, and that support your 
stance/perspective(s).]; 

● Explain how your understandings of social justice in higher education impact your view of being a 
professional educator (personally); 

● Discuss injustice in higher education and cite specific examples of injustice(s) that that inhibit 
educational opportunity [For this section, avoid broad discussion and feel comfortable to identify 
particular aspects of education that you feel are problematic (e.g., access, campus climate, testing, 
teaching and learning, socioemotional development, etc.); 

● Reflect on what new curiosities, questions, or conflicts regarding social justice are emerging for you, 
as you move deeper into the content of this course—as well as if there are particular experiences, 
events, or relational interactions that you believe instigated (or influenced) your development(s); 

● Discuss the ways in which this course (including your interactions with colleagues, assignments, 
and readings) have impacted your view(s) of social justice and your view(s) as an educator; and 

● Provide specific scenarios that represent how you will apply these concepts personally and as a 
professional educator.   

 
 
Progress Point #3: 
Creating Change - Social Justice Manifesto/Final Paper (5000-6000 words) 
Due Wednesday, December 5 by midnight 
 
In this final assignment, you will engage in deep synthesis and critical, summative assessment to reflect on 
some of the fundamental questions of this course: Who am I? What do I believe? Why do I understand 
myself in this way—and why do I believe the things that I do? What is social justice, and how will I create 
a more just, caring, and thriving world as an educator? You are asked to draw on your understanding of 
social (in)justice in higher education to center the notion of action or change, particularly within the context 
of your personal-professional practice. This paper requires you to consider both the present and future of 
higher education and your role as a person and professional educator. The paper must adhere to APA 6th 
Edition style/formatting.  
 
Furthermore, your paper must address the core prompts for the assignment, which are: 

[1] What is social justice? What is required to achieve social justice? What knowledge, skills, and 
attitudes are essential to living and fighting for social justice? 
 
[2] Explain how you understand the interrelationship of social identity, social justice, and the role of 
higher education. What are the relationships and responsibilities that bind you—as an individual—
with your profession and greater society?  
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[3] How (and why) have your assumptions and perceptions of being a professional educator 
changed since the beginning of the semester?;  
 
[4] What change(s) do you wish to see in the world—and particularly, within education—and how, 
specifically, will you work to create such change(s)? 

 
In responding to these prompts, you will effectively:  

● Introduce and explain your understanding/philosophy/framework of positive social change 
(broadly/theoretically) [Cite sources that clarify the parts and process(es) you consider central to 
individual, structural, and societal change.]; 

● Describe your role in higher education (e.g., functional area, responsibilities, etc.) and explain how 
you will effectively create change as a professional educator in/from this position (personally);  

● Evaluate your current social justice knowledge, skills, and awareness, as well as articulate areas of 
strength and areas of growth that are essential to your own transformation moving forward [Be sure 
to leverage the social justice competency frameworks and literature provided to you throughout this 
course, and provide honest and vulnerable, real-world examples that represent the approach(es) 
you believe you will take to create change—including while you are a student enrolled in this 
program.].   

 
In addition, your final paper must include the following sections—and you may also include additional 
sections/headers (as long as they adhere to length and APA guidelines): 
 
 

Final Paper Structural Guidelines 
(organization, headings, content, and approximate word count) 

  
 Introduction (500 words)  

Begin with an engaging first sentence that “hooks” the reader - no clichés.  Provide context for your 
argument by developing a lead-up to it, present a roadmap for the remainder of the paper (outlining 
what you will cover in the paper and in what order) and end the introduction by stating your thesis 
statement. 

  
Subsequent Sections 

 For each of the following sections, begin each of your paragraphs with a clear introductory sentence 
and an effective transition sentence into the next paragraph.   

  
 Assumptions and Perceptions (750-1000 words)  

Explain how your assumptions and perceptions of being a professional educator changed since the 
beginning of the semester by identifying specific assumptions and perceptions you had that have 
developed and/or changed. Cite sources that support the significance and utility of such change as a 
developing educator. 
 

 Social Identities (1000-1250 words)  
Explain how your understanding(s) of your social identities influence(s) your identity as a 
professional educator by identifying and describing specific social identities you possess and 
providing examples of how those identities have influenced your identity as a professional 
educator. Cite sources that support the significance and utility of comprehending how your 
positionality impacts your epistemology. 
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Social Justice in Higher Education (1500-1750 words)  
Explain how your understandings of social justice in higher education impact your view of being a 
professional educator. Discuss the ways in which this course (including your interactions with 
colleagues, assignments, and readings) have impacted your view as an educator and provide 
specific scenarios that represent how you will apply these concepts personally and as a professional 
educator. Cite sources that best explain the concepts you choose to focus on and that support the 
importance of social justice in higher education. 
 

 Creating Change (750-1000 words)  
Explain how you will effectively create change as a professional educator. Explain the approach you 
plan to take and cite sources that support your approach. Provide real world examples that 
represent the approach you will take to create change.   
 

 Conclusion (500 words)  
End by re-stating your thesis and providing final insights and reflections about how your identity as 
a professional educator has developed and what you anticipate moving forward. Provide food for 
thought for your reader and close with a provocative sentence or question that leaves the reader 
thinking about your thesis. 

 
Your final paper should integrate and apply all of the learning and development you have achieved over 
the course of the semester. There is, of course, no right answer or approach for this assignment; however, it 
should be well understood that our primary interest is your reflective capacity to articulate self-awareness 
of your social identities, professional (educator) identity, as well as your varied knowledge(s), skill(s), and 
awareness(es) related to multiculturalism and social justice in higher education. This document is intended 
to be both a powerful, summative assessment and declaration of your educator-identity and your 
commitment(s) as an educator working toward social justice; it is your personal-professional social justice 
manifesto.  
 

COURSE SCHEDULE 
 

Date & Theme Readings Assignments Due 
Week 1 (Aug. 29) 
Finding Common 
Ground: Storytelling as a 
Starting Place 

Greene (1980) 
Palmer (1997) 
 

“Show Us” Photo Sharing - 
Bring three photos that begin to 
show us who you are and come 
prepared to explain as well as 
learn.  You will have three 
minutes total to share your three 
photos. The purpose of this 
exercise is to introduce yourself 
to the class.  
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Week 2 (Sept. 5) 
Tilling the Soil: 
Cultivating Our Collective 
Capacities for  
Community, Trust, and 
Transformation 

Sensoy & DiAngelo (2017): Ch. 1 
Boggs (2012): Ch. 1 
Brown (2010): Ch. 1 
Chang (2018): Introduction 
 
 

Storytelling - Bring a short 
parable, story, vignette, or fable 
that is meaningful to you and 
come prepared to recite it and 
explain its significance in your 
life. You will have no more than 
five minutes to share your story. 
The purpose of this exercise is to 
reveal elements of your cultural 
worldview to your peers. 
 
Blog #1 Due 

Week 3 (Sept. 12) 
Theoretical 
Foundations:  
Critical Thinking, 
Thought, & Theory in 
Education 

Sensoy & DiAngelo (2017): Ch. 2 
Goodman (2011): Ch. 4 
hooks (1994): Ch. 1 
Manning (2009) 
Takacs (2002) 
Watt (2015a) 
 
(Optional Reading/Deeper Learning):  
Stockdill & Danico (2012) 
Valencia (2010) 
Wallin-Ruschman (2018) 
 

Mentor Sharing - Reflect on the 
the many people in your life and 
come prepared to speak about 
one mentor’s role in getting you 
to this point, today. You will 
have three minutes to talk about 
a single mentor. The purpose of 
this exercise is to provide a 
deeper glimpse into your 
life/educational journey.  
 
Blog #2 Due 

Week 4 (Sept. 19) 
Theoretical 
Foundations:  
Culture & Identity 

Sensoy & DiAngelo (2017): Ch. 3 
Cuyjet (2011) 
Lechuga, Clerc, & Howell (2009) 
Renn & Arnold (2003) 
Torres (2009) 
 
(Optional Reading/Deeper Learning):  
Bronfenbrenner (1994) 
 

MEET AT DAMEN STUDENT 
CENTER (LSC) 
 
Blog #3 Due 

Week 5 (Sept. 26) 
Theoretical 
Foundations: 
Power & Intersectional 
Oppression 

Sensoy & DiAngelo (2017): Chs. 4 + 5 
Harris-Perry (2011): Ch. 2 
Wijeyesinghe & Jones (2014) 
 
(Optional Reading/Deeper Learning):  
Crenshaw (1991) 
Taylor, Miller, & Garcia-Louis (2014) 
 

Progress Point #1 - Social 
Identities Paper Due (Friday, 
Sept. 28 by midnight) 



14 

 

Week 6 (Oct. 3) 
Digging Deeper:  
Understanding Privilege 

Sensoy & DiAngelo (2017): Ch. 6 
Adair (2015) 
Seifert (2007) 
Stapleton (2015)  
Watt (2015b) 
 
(Optional Reading/Deeper Learning):  
Larson & Shady (2012) 
 

Group #1 Teach Us Session 
 
Blog #4 Due 
 
 

Week 7 (Oct. 10) 
Digging Deeper:  
Understanding the 
Invisibility of Oppression 

Sensoy & DiAngelo (2017): Ch. 7 
Martino (2017) 
Pyne & Means (2013) 
Thomas-Card & Ropers-Huilman (2014) 
Woolley (2015)   
 
(Optional Reading/Deeper Learning):  
Dugan, Kusel, & Simounet (2012) 
Spade (2011) 
 

Group #2 Teach Us Session 
 
Blog #5 Due 

Week 8 (Oct. 17) 
Digging Deeper:  
Understanding the 
Structural Nature  
& Global Organization of 
Oppression 

Sensoy & DiAngelo (2017): Chs. 8 + 9 
Bonilla-Silva & Dietrich (2011) 
Cabrera (2017) 
Fish & Syed (2018) 
Poon et al. (2015) 
 
(Optional Reading/Deeper Learning):  
Chang (2014) 
Quaye & Baxter Magolda (2007) 

Group #3 Teach Us Session 
 
Blog #6 Due 

Week 9 (Oct. 24) 
Digging Deeper:  
Understanding the 
Intricacy of Intersectional 
Systems of Oppression 

Sensoy & DiAngelo (2017): Ch. 10 
Bettie (2000) 
Carrillo (2016) 
Jack (2014) 
 
(Optional Reading/Deeper Learning):  
Ansell (2017): Part 1 
APA Task Force on SES (2007) 
 

Group #4 Teach Us Session 
 
Blog #7 Due 
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Week 10 (Oct. 31) 
What's at Stake?:  
Education, Opportunity, 
& The American Dream 

Chang (2011) 
Giroux (2018) 
Liu (2011) 
Stephens et al. (2012) 
 
(Optional Reading/Deeper Learning):  
Alon (2009) 
Gladieux & Perna (2005) 
McDonough (1997) 
 

Progress Point #2 - Social 
Justice in HiEd Paper Due 
(Friday, Nov. 2 by midnight) 

Week 11 (Nov. 7) 
What's at Stake?:  
Belongingness, 
Connection, & The 
Human Condition 

Cokley et al. (2013) 
Gonzales, Suarez-Orozco, & Dedios-
Sanguineti (2013) 
London (1969)  
Means & Pyne (2017) 
Stuber, Klugman, & Daniel (2011) 
Vaccaro & Newman (2016) 
 
(Optional Reading/Deeper Learning):  
Gonzales (2011) 
Ostrove & Long (2007) 
Patler & Pirtle (2018) 
Strayhorn (2012) 
Vaccaro, Daly-Cano, & Newman (2015) 
 

Blog #8 Due 
 
 

Week 12 (Nov. 14) 
Fighting Forward:  
Identity, Agency, & 
Resistance 

Sensoy & DiAngelo (2017): Ch. 11 
Chang et al. (2017) 
Elkins & Hanke (2018) 
Goodman (2011): Ch. 5 
Howard-Hamilton (2015) 
Jones, Kim, & Skendall (2012) 
 
(Optional Reading/Deeper Learning):  
Espino & Lee (2011) 
Mangual Figueroa (2017) 
Nash (2010)  

Blog #9 Due 

Week 13 (Nov. 21) 
NO CLASS 
Happy Indigenous 
People’s Day! 

Boggs (2012): Ch. 5 
Brayboy (2005) 
Kumashiro (2012): Ch. 2 
 
 
 

**No blog is due; however, these 
readings are required and they 
will be discussed in subsequent 
class sessions.** 
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Week 14 (Nov. 28) 
Fighting Forward:  
Theories and Practices of 
Antioppressive Education 

Sensoy & DiAngelo (2017): Ch. 12 
Jones & Vagle (2013) 
Muñoz, Espino, & Antrop-Gonzalez 
(2014) 
Pendakur (2016) 
Yosso (2005) 
 
(Optional Reading/Deeper Learning):  
Engle, Bermeo, & O’Brien (2006) 
Fine & Burns (2003)  
Rendon-Linares (2011) 
 

Blog #10 Due 

Week 15 (Dec. 5) 
Fighting Forward:  
Empathy, Love, & Hope 

Boggs (2012): Ch. 6 
Darder (2011) 
Duncan-Andrade (2009) 
Goodman (2011): Ch. 9 
hooks (1994): Ch. 14 
 
(Optional Reading/Deeper Learning):  
Chang (2018): Ch. 7 
Hallowell (1997) 
 

Final Performative Reflection 
 
Final Progress Point - Creating 
Change - Social Justice 
Manifesto Final Paper/Project 
Due (Wednesday, Dec. 5 by 
midnight) 
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RUBRICS 
Participation - 20 points possible 

 
Student’s Name: ________________________________________  
 

Categories 4 points 2-3 points 0-1 points Score 
Supporting and 
cultivating new 

colleagues  

I actively 
supported and 
cultivated new 
relationships with 
colleagues. 

I supported and 
cultivated new 
relationships with 
colleagues when it 
was convenient. 

I failed to support 
and cultivate new 
relationships with 
colleagues. 

 

Utilizing 
scholarly 

references and 
your funds of 
knowledge to 
support and 

articulate your 
ideas. 

I consistently 
utilized scholarly 
references and my 
funds of 
knowledge to 
support and 
articulate my ideas 
in a respectful 
way. 

I sometimes 
utilized scholarly 
references and my 
funds of 
knowledge to 
support and 
articulate my ideas 
in a respectful 
way. 

I rarely utilized 
scholarly 
references and my 
funds of 
knowledge to 
support and 
articulate my ideas 
in a respectful 
way. 

 

Courageously 
raising issues and 

engaging in 
discussions that 

feel risky or 
uncomfortable. 

I courageously 
raised issues and 
engaged in 
discussions that 
felt risky or 
uncomfortable 
consistently. 

I sometimes 
courageously 
raised issues and 
engaged in 
discussions that 
felt risky or 
uncomfortable 
consistently. 

I rarely 
courageously 
raised issues and 
engaged in 
discussions that 
felt risky or 
uncomfortable 
consistently. 

 

Engaging in 
difficult 

conversations, 
seeking to 

understand others 
before being 
understood. 

 

I actively and 
consistently 
engaged in 
difficult 
conversations and 
sought to 
understand others 
before being 
understood. 

I sometimes 
engaged in 
difficult 
conversations and 
sought to 
understand others 
before being 
understood. 

I rarely engaged in 
difficult 
conversations and 
sought to 
understand others 
before being 
understood. 

 

Being as mindful, 
attentive, and 
respectful as 

possible. 
 

I was as present, 
mindful, attentive, 
and respectful as 
possible for each 
class session. 

I was as present, 
mindful, attentive, 
and respectful as 
possible for most 
class sessions. 

I was not as 
present, mindful, 
attentive, and 
respectful as 
possible for most 
class sessions. 

 

Comments  
 
 
 
 

  Total Score:  

 
Developing Identity & Social Justice Manifesto Final Paper – 25 total possible points 
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Student’s Name: ________________________________________  
 

Categories  4-5 points 3 points 2 points 0-1 points 
 

Points Earned 

Changes in 
Assumptions 
and 
Perceptions 

The student 
effectively 
argues how 
their 
assumptions 
and 
perceptions of 
being a 
professional 
educator 
changed since 
the beginning 
of the semester. 
They cite at 
least three 
different 
sources that 
effectively 
support this 
aspect of their 
overall 
argument.  The 
student’s 
analysis of 
cited sources is 
particularly 
sophisticated 
and the 
student’s 
choice and 
control of 
language is 
impressive. 

The student 
adequately 
argues how their 
assumptions and 
perceptions of 
being a 
professional 
educator 
changed since 
the beginning of 
the semester. 
They cite at least 
two different 
sources that 
adequately 
supports this 
aspect of their 
overall 
argument.  The 
student’s 
analysis of cited 
sources is 
adequately 
developed and 
though the 
student’s choice 
and control of 
language may 
contain some 
lapses, generally 
the prose is clear. 

The student 
argues how their 
assumptions and 
perceptions of 
being a 
professional 
educator 
changed since 
the beginning of 
the semester but 
the argument is 
somewhat weak.  
They cite at least 
one source to 
support this 
aspect of their 
overall 
argument,  but 
the source(s) are 
somewhat 
limited, 
inconsistent or 
uneven. The 
links between 
the source(s) and 
this aspect of 
their overall 
argument may 
be strained.  The 
writing may 
contain some 
lapses but it 
usually conveys 
the student’s 
ideas adequately. 

The student 
attempts to 
argue or fails to 
develop an 
argument about 
how their 
assumptions and 
perceptions of 
being a 
professional 
educator 
changed since 
the beginning of 
the semester. 
They cite at least 
one source (or 
none at all) to 
support this 
aspect of their 
overall 
argument, but 
may 
misunderstand, 
misrepresent or 
oversimplify 
their argument 
or the source(s) 
they used. The 
writing is 
consistently 
weak, lacking in 
development or 
organization, full 
of grammatical 
problems or 
lacking control in 
their use of 
language. 

 

Social 
Identities  

The student 
effectively 
argues how 
their social 
identities 
influence their 
identity as a 

The student 
adequately 
argues how their 
social identities 
influence their 
identity as a 
professional 

The student 
argues how their 
social identities 
influence their 
identity as a 
professional 
educator but the 

The student 
attempts to 
argue or fails to 
develop an 
argument about 
how their social 
identities 
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professional 
educator. They 
cite at least 
three different 
sources that 
effectively 
support this 
aspect of their 
overall 
argument.  The 
student’s 
analysis of 
cited sources is 
particularly 
sophisticated 
and the 
student’s 
choice and 
control of 
language is 
impressive. 

educator. They 
cite at least two 
different sources 
that adequately 
supports this 
aspect of their 
overall 
argument.  The 
student’s 
analysis of cited 
sources is 
adequately 
developed and 
though the 
student’s choice 
and control of 
language may 
contain some 
lapses, generally 
the prose is clear. 

argument is 
somewhat weak.  
They cite at least 
one source to 
support this 
aspect of their 
overall 
argument,  but 
the source(s) are 
somewhat 
limited, 
inconsistent or 
uneven. The 
links between 
the source(s) and 
this aspect of 
their overall 
argument may 
be strained.  The 
writing may 
contain some 
lapses but it 
usually conveys 
the student’s 
ideas adequately. 

influence their 
identity as a 
professional 
educator. They 
cite at least one 
source (or none 
at all) to support 
this aspect of 
their overall 
argument, but 
may 
misunderstand, 
misrepresent or 
oversimplify 
their argument 
or the source(s) 
they used. The 
writing is 
consistently 
weak, lacking in 
development or 
organization, full 
of grammatical 
problems or 
lacking control in 
their use of 
language. 

Social Justice 
in Higher 
Education 

The student 
effectively 
argues how 
their 
understandings 
of social justice 
in higher 
education 
impacts their 
view of being a 
professional 
educator. The 
student 
discusses the 
ways in which 
this course 
(including your 
interactions 
with 
colleagues, 
assignments, 
and readings) 
have impacted 

The student 
adequately 
argues how their 
understandings 
of social justice 
in higher 
education 
impacts their 
view of being a 
professional 
educator. They 
cite at least two 
different sources 
that adequately 
supports this 
aspect of their 
overall 
argument.  The 
student’s 
analysis of cited 
sources is 
adequately 
developed and 

The student 
argues how their 
understandings 
of social justice 
in higher 
education 
impacts their 
view of being a 
professional 
educator but the 
argument is 
somewhat weak.  
They cite at least 
one source to 
support this 
aspect of their 
overall 
argument,  but 
the source(s) are 
somewhat 
limited, 
inconsistent or 
uneven. The 

The student 
attempts to 
argue or fails to 
develop an 
argument about 
how their 
understandings 
of social justice 
in higher 
education 
impacts their 
view of being a 
professional 
educator. They 
cite at least one 
source (or none 
at all) to support 
this aspect of 
their overall 
argument, but 
may 
misunderstand, 
misrepresent or 
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their view as an 
educator and 
provide 
specific 
scenarios that 
represent how 
they will apply 
these concepts 
personally and 
as a 
professional 
educator.  They 
cite at least 
three different 
sources that 
effectively 
support this 
aspect of their 
overall 
argument.  The 
student’s 
analysis of 
cited sources is 
particularly 
sophisticated 
and the 
student’s 
choice and 
control of 
language is 
impressive. 

though the 
student’s choice 
and control of 
language may 
contain some 
lapses, generally 
the prose is clear. 

links between 
the source(s) and 
this aspect of 
their overall 
argument may 
be strained.  The 
writing may 
contain some 
lapses but it 
usually conveys 
the student’s 
ideas adequately. 

oversimplify 
their argument 
or the source(s) 
they used. The 
writing is 
consistently 
weak, lacking in 
development or 
organization, full 
of grammatical 
problems or 
lacking control in 
their use of 
language. 

Creating 
Change 

The student 
effectively 
argues how 
they will create 
change as a 
professional 
educator. They 
cite at least 
three different 
sources that 
effectively 
support this 
aspect of their 
overall 
argument.  The 
student’s 
analysis of 
cited sources is 
particularly 

The student 
adequately 
argues how they 
will create 
change as a 
professional 
educator. They 
cite at least two 
different sources 
that adequately 
supports this 
aspect of their 
overall 
argument.  The 
student’s 
analysis of cited 
sources is 
adequately 
developed and 

The student 
argues how they 
will create 
change as a 
professional 
educator but the 
argument is 
somewhat weak.  
They cite at least 
one source to 
support this 
aspect of their 
overall 
argument, but 
the source(s) are 
somewhat 
limited, 
inconsistent or 
uneven. The 

The student 
attempts to 
argue or fails to 
develop an 
argument about 
how they will 
create change as 
a professional 
educator. They 
cite at least one 
source (or none 
at all) to support 
this aspect of 
their overall 
argument, but 
may 
misunderstand, 
misrepresent or 
oversimplify 
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sophisticated 
and the 
student’s 
choice and 
control of 
language is 
impressive. 

though the 
student’s choice 
and control of 
language may 
contain some 
lapses, generally 
the prose is clear. 

links between 
the source(s) and 
this aspect of 
their overall 
argument may 
be strained.  The 
writing may 
contain some 
lapses but it 
usually conveys 
the student’s 
ideas adequately. 

their argument 
or the source(s) 
they used. The 
writing is 
consistently 
weak, lacking in 
development or 
organization, full 
of grammatical 
problems or 
lacking control in 
their use of 
language. 

Technical 
Qualities of 
Paper 

The student 
clearly follows 
writing 
conventions, 
APA style (if 
applicable), 
aesthetic 
clarity, 
technological 
alignment.  
 
The student 
includes a 
reference page 
using proper 
APA 
formatting with 
no errors. 
 

The student 
adequately 
follows writing 
conventions, 
APA style (if 
applicable), 
aesthetic clarity, 
technological 
alignment.  
 
The student 
includes a 
reference page 
using APA 
formatting, but 
has some errors. 

The student 
partially follows 
writing 
conventions, 
APA style (if 
applicable), 
aesthetic clarity, 
technological 
alignment, but 
has many errors.  
 
and/or 
  
The student 
includes a 
reference page 
using APA 
formatting, but 
has many errors. 

The student 
minimally 
follows writing 
conventions, 
APA style (if 
applicable), 
aesthetic clarity, 
technological 
alignment. 
 
The student does 
not include a 
reference page. 

 

Total Points 
(25 points maximum) 

 

  



22 

 

REFERENCES 
 
ACPA: College Student Educators International (2015). Beyond compliance: Addressing sexual violence in higher 

education. Washington, DC: Author.  
 
ACPA: College Student Educators International (2016). Developmental pathways to trans inclusion on college 

campuses. Washington, DC: Author.  
 
ACPA: College Student Educators International & NASPA − Student Affairs Administrators in Higher 

Education (2010). ACPA/NASPA professional competency areas for student affairs 
practitioners.Washington, DC: Authors. 

 
Adair, C. (2015). Bathrooms and beyond: Expanding a pedagogy of access in trans/disability studies. 

Transgender Studies Quarterly, 2(3), 464-468.  
 
Alon, S. (2009). The evolution of class inequality in higher education: Competition, exclusion, and 

adaptation. American Sociological Review, 74, 731-755. 
 
American Psychological Association [APA], Task Force on Socioeconomic Status (2007). Report of the APA 

Task Force on Socioeconomic Status. Washington, DC: American Psychological Association. 
 
Ansell, D. A. (2017). The death gap: How inequality kills. Chicago, IL: University of Chicago Press. 
 
Bettie, J. (2000). Women without class: Chicas, cholas, trash, and the presence/absence of class identity. 

Signs, 26(1), 1-35.  
 
Boggs, G. L. (2012). The next American revolution: Sustainable activism for the twenty-first century. Berkeley, CA: 

University of California Press.  
 
Bonilla-Silva, E., & Dietrich, D. (2011, March). The sweet enchantment of color-blind racism in Obamerica. 

The Annals of the American Academy, 634, 190-206. 
 
Brayboy, B. M. J. (2005). Toward a tribal critical race theory in education. The Urban Review, 37(5), 425-446.  
 
Bronfenbrenner, U. (1994). Ecological models of human development. In International Encyclopedia of 

Education, Vol. 3 (2nd ed.) (pp. 37-43). Oxford, London: Elsevier 
 
Brown, B. (2010). The gifts of imperfection: Let go of who you think you’re supposed to be and embrace who you are. 

Center City, MN: Hazelden Publishing. 
 
Cabrera, N. L. (2017). White immunity: Working through some of the pedagogical pitfalls of “privilege.” 

Journal Committed to Social Change on Race and Ethnicity, 3(1), 78-90.  
 
Carrillo, J. F. (2016). I grew up straight ‘hood: Unpacking the intelligences of working-class Latino male 

college students in North Carolina. Equity & Excellence in Education, 49(2), 157-169.  
 



23 

 

Chang, A. (2011). Undocumented to hyperdocumented: A jornada or protection, papers, and PhD status. 
Harvard Educational Review, 81(3), 508-617.  

 
Chang, A. (2014). Multiracial matters - disrupting and reinforcing the racial rubric in educational discourse. 

Race, Ethnicity, and Education, 2014(March 14), 1-25. DOI: 10.1080/13613324.2014.885427 
 
Chang, A. (2018). The struggles of identity, education, and agency in the lives of undocumented students: The 

burden of hyperdocumentation. Palgrave Macmillan. 
 
Chang, A., Torrez, M. A., Ferguson, K. N., & Sagar, A. (2017). Figured worlds and American dreams: An 

exploration of agency and identity among Latinx undocumented students. The Urban Review, 
2017(49), 189-216. 

 
Cokley, K., McClain, S., Enciso, A., & Martinez, M. (2013). An examination of the impact of minority status 

stress and imposter feelings on the mental health of diverse ethnicity minority college students. 
Journal of Multicultural Counseling and Development, 41(April 2013), 82-95.  

 
Crenshaw, K. (1991). Mapping the margins: Intersectionality, identity politics, and violence against women 

of color. Stanford Law Review, 43, 1241-1299. 
 
Cuyjet, M. J. (2011). Environmental influences on college culture. In M. J. Cuyjet, M. F. Howard-Hamilton, 

& D. L. Cooper (Eds.), Multiculturalism on campus: Theory, models, and practices for understanding 
diversity and creating inclusion (pp. 37-63). Sterling, VA: Stylus. 

 
Darder, A. (2011). Teaching as an act of love: Reflections on Paulo Freire and his contributions to our lives 

and our work. Counterpoints, 418, 179-194.  
 
Dugan, J. P., Kusel, M. L., & Simounet, D. (2012). Transgender college students: An exploratory study of 

perceptions, engagement, and educational outcomes. Journal of College Student Development, 53(5), 
719-736.  

 
Duncan-Andrade, J. (2009). Note to educators: Hope required when growing roses in concrete. Harvard 

Educational Review, 79(2), 181-194.  
 
Elkins, B., & Hanke, E. (2018). Code-switching to navigate social class in higher education and student 

affairs. New Directions for Student Services, 162, 35-47.  
 
Engle, J., Bermeo, A., O'Brien, C. (2006). Straight from the source: What works for first-generation college students. 

Washington, DC: The Pell Institute for the Study of Opportunity in Higher Education. 
 
Espino, M. M., & Lee, J. J. (2011). Understanding resistance: Reflections on race and privilege through 

service-learning. Equity & Excellence in Education, 44(2), 136-152.  
 
Fine, M., & Burns, A. (2003). Class notes: Toward a critical psychology of class and schooling. Journal of 

Social Issues, 59(4), 841-860.  



24 

 

 
Fish, J., & Syed, M. (2018). Native Americans in higher education: An ecological systems perspective. Journal 

of College Student Development, 59(4), 387-403.  
 
Giroux, H. A. (2018). What is the role of higher education in the age of fake news? In M. A. Peters, S. Rider, 

M. Hyvonen, & T. Besley (Eds.), Post-truth, fake news: Viral modernity & higher education (pp. 197-215). 
Singapore: Springer.  

 
Gladieux, L., & Perna, L. W. (2005). Borrowers who drop out:  A neglected aspect of the college student 

loan trend. Washington, DC: The National Center for Public Policy and Higher Education.  
 
Gonzales, R. G. (2011). Learning to be illegal: Undocumented youth and shifting legal contexts in the 

transition to adulthood. American Sociological Review, 76(4), 602-619.  
 
Gonzales, R. G., Suarez-Orosco, C., & Dedios-Sanguineti, M. C. (2013). No place to belong: Contextualizing 

concepts of mental health among undocumented immigrant youth in the United States. American 
Behavioral Scientist, 57(8), 1174-1199.   

 
Goodman, D. J. (2011). Promoting diversity and social justice: Educating people from privileged backgrounds (2nd 

ed.). New York, NY: Routledge.  
 
Greene, M. (1980). Variations on a blue guitar: The lincoln center institute lectures on aesthetic education. New 

York, NY: Teachers College Press.  
 
Harris-Perry, M. V. (2011). Sister citizen: Shame, stereotypes, and black women in America. New Haven, CT: Yale 

University Press.  
 
hooks, B. (1994). Teaching to transgress: Education as the practice of freedom. New York, NY: Routledge.  
 
Hallowell, E. M. (1997). I am here because they were there. About Campus, 2(4), 16-22. 
 
Howard-Hamilton, M. F. (2015). Toxic environments: Perseverance in the face of resistance. In S. K. Watt 

(Ed.), Designing transformative multicultural initiatives: Theoretical foundations, practical applications, and 
facilitator considerations (pp. 208-219). Sterling, VA: Stylus. 

 
Jack, A. A. (2014, June). Culture shock revisited: The social and cultural contingencies to class marginality. 

Sociological Forum, 29(2), 453-475.   
 
Jones, S. R., Kim, J. C., & Skendall, K. C. (2012). Reframing authenticity: Considering multiple  social 

identities using autoethnographic and intersectional approaches. The Journal of Higher Education, 
85(5), p. 698 – 723. 

 
Jones, S., & Vagle, M. D. (2013). Living contradictions and working for change: Toward a theory of social 

class-sensitive pedagogy. Educational Researcher, 42(3), 129-141. 
 



25 

 

Kumashiro, K. K. (2002). Troubling education: “Queer” activism and anti-oppressive pedagogy. New York: 
Routledge. 

 
Larson, M. H., & Shady, S. (2012). Confronting the complexities of Christian privilege through interfaith 

dialogue. Journal of College & Character, 13(2), 1-8.  
 
Lechuga, V. M., Clerc, L. N., & Howell, A. K. (2009). Power, privilege, and learning: Facilitating 

encountered situations to promote social justice. Journal of College Student Development, 50(2), 229-244. 
 
Liu, A. (2011). Unraveling the myth of the meritocracy within the context of US higher education. Higher 

Education, 62, 383-397. 
 
London, H. B. (1989). Breaking away: A study of first-generation college students and their families. 

American Journal of Education, 97(2), 144-170. 
 
Mangual Figueroa, A. (2017). Speech or silence: Undocumented students’ decisions to disclose or disguise 

their citizenship status in school. American Educational Research Journal, 54(3), 485-523.  
 
Manning, K. (2009, May-June). Philosophical underpinnings of student affairs work on difference. About 

Campus. doi:10.1002/abc.284  
 
Martino, A. S. (2017). Cripping sexualities: An analytic review of theoretical and empirical writing on the 

intersection of disabilities and sexualities. Sociology Compass, 11, 1-15.  
 
 
McDonough, P. M. (1997). Choosing colleges: How social class and schools structure opportunity. Albany, 

NY: State University Press of New York. 
 
Muñoz, S., Espino, M. M., & Antrop-Gonzalez, R. (2014). Creating counter-spaces of resistance and 

sanctuaries of learning and teaching:: An analysis of Freedom University. Teachers College Record, 
116, 1-32.  

 
Means, D. R., & Pyne, K. B. (2017). Finding my way. Perceptions of institutional support and belonging in 

low-income, first-generation, first-year college students. Journal of College Student Development, 58(6), 
907-924.  

 
Nash, R. J. (2010). “What is the best way to be a social justice advocate?” Communication strategies for 

effective social justice advocacy. About Campus, 15(2), 11-18.  
 
Ostrove, J. M., & Long, S. M. (2007). Social class and belonging: Implications for college adjustment. Review 

of Higher Education, 30, 363-389. 
 
Palmer, P. (1997/2007). The heart of a teacher: Identity and integrity in teaching. Retrieved from 

http://www.couragerenewal.org/parker/writings/heart-of-a-teacher/  
 
Patler, C., & Pirtle, W. L. (2018). From undocumented to lawfully present: Do changes to legal status impact 

psychological wellbeing among Latino immigrant young adults? Social Science & Medicine, 199(2018), 
39-48.  

 
Pendakur, S. L. (2016). Empowerment agents: Developing staff and faculty to support students at the 



26 

 

margins. In V. Pendakur (Ed.), Closing the opportunity gap: Identity-conscious strategies for retention and 
student success (pp. 109-125). Sterling, VA: Stylus.  

 
Poon, O. A., Squire, D., Kodama, C., Byrd, A., Chan, J., Manzano, L., Furr, S., & Bishundat, D. (2015). A 

critical review of the model minority myth in selected literature on Asian Americans and Pacific 
Islanders in higher education. Review of Educational Research, 86(2), 469–502 

 
Pyne, K. B., & Means, D. R. (2013). Underrepresented and in/visible: A Hispanic first-generation student’s 

narratives of college. Journal of Diversity in Higher Education, 6(3), 186-198.  
 
Quaye, S. J., & Baxter Magolda, M. B. (2007). Enhancing racial self-understanding through structured 

learning and reflective experiences. New Directions for Student Services, 120(Winter 2007), 55-66. 
 
Rendón Linares, L. I., & Muñoz, S. M. (2011). Revisiting validation theory: Theoretical foundations, 

applications, and extensions. Enrollment Management Journal, 2(1), 12-33. 
 
Renn, K. A., & Arnold, K. D. (2003). Reconceptualizing research on college student peer culture. Journal of 

Higher Education, 74(3), 261-291. 
 
Seifert, T. (2007). Understanding Christian privilege: Managing the tensions of spiritual plurality. About 

Campus, 12(2), 10-17.  
 
Sensoy, Ö., & DiAngelo, R. (2017). Is everyone really equal? An introduction to key concepts in social justice 

education (2nd ed.). New York, NY: Teachers College Press.  
 
Spade, D. (2011). Some very basic tips for making higher education more accessible to trans students and 

rethinking how we talk about gendered bodies. Radical Teacher, 92, 57-62.   
 
Stapleton, L. (2015). When being deaf is centered: d/Deaf women of color’s experiences with racial/ethnic 

and d/Deaf identities in college. Journal of College Student Development, 56(6), 570-586.  
 
Stephens, N. M., Fryberg, S. A., Markus, H. R., Johnson, C. S., & Covarrubias, R. (2012). Unseen 

disadvantage: How American universities’ focus on independence undermines the academic 
performance of first-generation college students. Journal of Personality and Social Psychology, 102(6), 
1178-1197).  

 
Stockdill, B. C., & Danico, M. Y. (2012). The ivory tower paradox: Higher education as a site of oppression 

and resistance. In B. C. Stockdill and M. Y. Danico (Eds.), Transforming the ivory tower: Challenging 
racism, sexism, and homophobia in the academy (pp. 1-30). University of Hawaii Press 

 
Strayhorn, T. L. (2012). College students’ sense of belonging: A key to educational success for all students. New 

York, NY: Routledge. 
 
Stuber, J. M., Klugman, J., & Daniel, C. (2011). Gender, social class, and exclusion: Collegiate peer cultures 

and social reproduction. Sociological Perspectives, 54(3), 431-451. 
 
Takacs, D. (2002). Positionality, epistemology, and social justice in the classroom. Social Justice, 29(4), 168-

181. 



27 

 

 
Taylor, B. J., Miller, R. A., & Garcia-Louis, C. (2014). Utilizing intersectionality to engage dialogue in higher 

education. In D. Mitchell Jr. (Ed.), Intersectionality & higher education: Theory, research, & praxis (pp. 
229-239). New York, NY: Peter Lang Publishing, Inc. 

 
Thomas-Card, T., & Ropers-Huilman, R. (2014). Heternonormativity fractured and fused: Exploring the 

college experiences of multiple marginalized LGBT students. In D. Mitchell Jr. (Ed.), Intersectionality 
& higher education: Theory, research, & praxis (pp. 78-87). New York, NY: Peter Lang Publishing, Inc. 

 
Torres, K. (2009). ‘Culture shock’: Black students account for their distinctiveness at an elite college. Ethnic 

and Racial Studies, 32(5), 883-905.  
 
Vaccaro, A., Daly-Cano, M., & Newman, B. (2015). A sense of belonging among college students with 

disabilities: An emergent theoretical model. Journal of College Student Development, 56, 670-686. 
 
Vaccaro, A., & Newman, B. M. (2016). Development of a sense of belonging for privileged and minoritized 

students: An emergent model. Journal of College Student Development, 57, 925-942.  
 
Valencia, R. R. (2010). Dismantling contemporary deficit thinking: Educational thought and practice. New York, 

NY: Routledge.  
 
Wallin-Ruschman, J. (2018). “I thought it was just knowledge but it’s definitely a lot of guts”: Exploring 

emotional and relational dimensions of critical consciousness development. Urban Review, 50(3), 3-
22.  

 
Watt, S. K. (2015a). Multicultural initiatives as a practice of freedom. In S. K. Watt (Ed.), Designing 

transformative multicultural initiatives: Theoretical foundations, practical applications, and facilitator 
considerations (pp. 11-22). Sterling, VA: Stylus.  

 
Watt, S. K. (2015b). Privileged Identity Exploration (PIE) Model revisited: Strengthening skills for engaging 

difference. In S. K. Watt  (Ed.), Designing transformative multicultural initiatives: Theoretical foundations, 
practical applications, and facilitator considerations (pp. 40-57). Sterling, VA: Stylus.  

 
Wijeyesinghe, C. L., & Jones, S. R. (2014). Intersectionality, identity, and systems of power and inequality. In 

D. Mitchell Jr. (Ed.), Intersectionality & higher education: Theory, research, & praxis (pp. 9-19). New 
York, NY: Peter Lang Publishing, Inc.  

 
Woolley, S. W. (2015). “Boys over here, girls over there”: A critical literacy of binary gender in schools. 

Transgender Studies Quarterly, 2(3), 376-394.  
 
Yosso, T. J. (2005). Whose culture has capital? A critical race theory discussion of community cultural 

wealth. Race ethnicity and education, 8(1), 69-91. 
  



28 

 

SYLLABUS ADDENDUM 
 
 
IDEA Course Evaluation Link for Students 
Each course you take in the School of Education is evaluated through the IDEA Campus Labs system. We 
ask that when you receive an email alerting you that the evaluation is available that you promptly complete 
it. To learn more about IDEA or to access the website directly to complete your course evaluation go to: 
http://luc.edu/idea/ and click on STUDENT IDEA LOGIN on the left hand side of the page.   
 
 
Dispositions 
All students are assessed on one or more dispositional areas of growth across our programs: 
Professionalism, Inquiry, and Social Justice. The instructor in your course will identify the dispositions 
assessed in this course and you can find the rubrics related to these dispositions in LiveText. For those 
students in non-degree programs, the rubric for dispositions may be available through Sakai, TaskStream or another 
platform. Disposition data is reviewed by program faculty on a regular basis. This allows faculty to work 
with students to develop throughout their program and address any issues as they arise.  
 
 
LiveText 
All students, except those who are non-degree, must have access to LiveText to complete the benchmark 
assessments aligned to the Conceptual Framework Standards and all other accreditation, school-wide 
and/or program-wide related assessments. You can access more information on LiveText here: LiveText.  
 
Syllabus Addendum Link  
 
• www.luc.edu/education/syllabus-addendum/ 
 
This link directs students to statements on essential policies regarding academic honesty, accessibility, 
ethics line reporting and electronic communication policies and guidelines. We ask that you read each 
policy carefully.  
 
This link will also bring you to the full text of our conceptual framework that guides the work of the School 
of Education – Social Action through Education.  
 
 
 


